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Knowledge Domain

Literacy, Values Education, Arts 
Scope of Learning

We will investigate the structure of the narrative through varying modes and learn how Indigenous cultures use stories to teach the audience about the four values of caring, responsibility, respect and doing one's best.  

We will have the opportunity to 
identify and describe these values through their own and others’ actions in everyday situations.

Learning Level

Years 1-2 (ages 6-8)
Prior Knowledge

Students have experienced a range of narratives in both written and visual forms and have knowledge of how visual texts can influence the audience.

Students have participated in values-related activities through the Friendly Schools and Families program.
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Our Subject 

Literacy and Values Education
Our Topic
We will investigate the structure of the narrative through varying modes and learn how Indigenous cultures use stories to teach the audience about the four values of caring, responsibility, respect and doing one's best.  

We will have the opportunity to 
 identify and describe these values through our own and others’ actions in everyday situations.
Our Class

Years 1/2 (ages 6-8)
What We Already Know

We have read, listened to, and viewed a range of different stories and have studied how the way drawings and photos are created affect how we feel about the topic.  We have discussed how we would like to be treated by our class mates and how we should treat our class mates in return.
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	As a result of completing this Learning Element, students will be able to:


	As a result of completing this Learning Element, students will be able to:



	ELA 1 Uses a range of strategies to think and learn
· through individual and group work
· ask questions and look for answers within a text

· use their imaginations, pictures, and diagrams to assist their learning

· talk about their thinking and how it has changed

· practise their learning

ELA 3 Makes Considered Decisions

· be aware when they have a choice

· ask for advice when making a decision or a plan

· set a small number of goals

· make decisions about how to complete a learning task and put them into effect

ELA 4 Acts with integrity and regard for others

· decide what is right and wrong in a range of familiar situations

· consider the purpose of rules

· recognise the feelings of characters in stories and describe how those feelings make people behave

· discuss what behaviours such as being caring, trustworthy, respectful and fair might look, feel, and sound like in a range of real-life situations

· make behaviour choices that respect the rules of the class

· demonstrate respectful behaviours towards others

ELA 5 Contributes to group effectiveness

· asks questions and seeks clarification from peers

· plays and works with others in pairs or small groups

· makes decisions in small groups to achieve common goals

· shows care for and encourages other members of a group or team

· communicates feelings and needs appropriately in a group situation

· takes turns and shares equipment

· talks about their role in completing a group task

ELA 7 Creates, presents and appreciates artistic works

· learns about basic visual concepts in painting and drawing

· learns about dramatic elements in storytelling and drama

· learns about meanings conveyed by images

· views, observes, experiences and listens to a range of artistic works

· creates artistic works that tell a story

· explores details and characteristics of objects, spaces, people and other living things

· talks about their responses to artistic works and expresses opinions about what they like/dislike

ELA 8 The student listens and speaks with purpose and effect

· 8.EC.2listening and speaking as providing opportunities to exchange information, to share and explore ideas, and to express opinions and listen to the opinions of others

· 8.EC.1good listening and speaking behaviours and the need to take turns

· 8.EC.3listen and speak in discussions, conversations and oral presentations

· 8.EC.5identify opinions provided by members of the group in discussions and conversations and make judgements about whether they agree or disagree

· 8.EC.7ask questions, contribute information and ideas, express opinions relevant to the topic and use statements, questions and commands

· 8.EC.8speak audibly, with some sense of addressing an audience and the needs of listeners

ELA 9 The student reads effectively

· 9.EC.1 a range of imaginative texts

· 9.EC.2 how imaginative texts can entertain, move and teach important things

· 9.EC.7 reads and interprets simple imaginative texts with illustrations that clarify meaning

· 9.EC.8 identifies the main topic of a story, retells a sequence of events and draws inferences from directly stated descriptions and actions

ELA 10 The student writes effectively
· 10.EC.1 writing communicates a message

· 10.EC.2 structures and features of imaginative texts

· 10.EC.5 processes of planning, drafting, checking, and editing writing to make the message clear for an intended audience

· 10.EC.6 writes imaginative texts for known readers

· 10.EC.7 writes imaginative texts that briefly describe characters and setting, formulate a storyline of a few sequenced events that create a problem and attempt an ending that resolves the problem

· 10.EC.10 uses other texts they have read and heard as models for their own writing

ELA 11 The student critically interprets and creates texts

· 11.EC.1 learns about different modes used in the texts viewed, listened to and read and the ways each mode communicates meaning

· 11.EC.4 learns about elements in stories and how they can be manipulated to create alternative versions for different effects and meanings

· 11.EC.6 notices meaning that is implied in a text

· 11.EC.7 creates texts using a combination of sound, vision, words or graphics to communicate

ELA 14 The student manages self and relationships

· 14.EC.4 ways of encouraging and caring for others

· 14.EC.5 making and keeping friends

· 14.EC.6 different types of families and the range of family roles and activities

· 14.EC.11 identifies the feelings of others and practises the skills involved in making and maintaining friends

ELA 15 The student communicates with intercultural understanding

· 15.EC.1 similarities and differences in the ways individuals and families live

· 15.EC.4 features of other cultures
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Exploring prior knowledge of storytelling 

Using the Hot Potato Strategy (Innovative Teachers Companion 2007), make a class concept map exploring students understandings and prior knowledge of the purpose and structure of stories (see Dream On Resource Book).
Guiding questions could include:

· How are stories told at your home?
· How do you tell a story?

· Why do we tell stories?

· Why do we listen to stories?

· What do you know about stories?

Create a class concept map presenting the information obtained through the Hot Potato activity, share with the class and display.
Connecting with students’ life-worlds
Invite students to bring their favourite stories to class to share with the group during quiet reading or story time for enjoyment.
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What is a story?

Work with your class and in small groups to complete a concept map about stories using the Hot Potato strategy.
Share your favourite stories

Bring your favourite story from home to share with the class during quiet reading or story time.
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Research story telling
Students and teacher/s interview family members to discover how stories were told through the generations.  

Students and teacher/s share their findings with the class and any new information is recorded on the class’ concept map about stories.  Introduce the formal term “narrative” to students.

Learn about the dreaming 

Children participate in a story telling session focused on a traditional Aboriginal Dreaming with Larry Brandy from the ANU
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Story time through history

Interview your parents, aunts, uncles, grandparents, and family friends about how stories were told to them when they were your age.

Share your findings with your class and add any new discoveries to the class’ concept map with your teacher’s help. 

Story Time

Larry Brandy from the ANU will share an Aboriginal Dreaming with us.  You will have the opportunity to view, listen to, and participate in this story.
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Identifying values and key ideas of the text

As a class, discuss the various components of the story telling session with Larry Brandy using a Retrieval Chart .  Identify the who, what, where and when elements of the story.  Discuss further whether the children have learned anything from this story and identify the “hidden” meaning or value.  Create and display a class poster representing this information.
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Let’s talk about it!

As a class, discuss what you know about the story shared by Larry Brandy.  Identify who the story was about; what problems occurred and how they were solved; where and when the story took place, and, what Larry might have been trying to teach us.
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Group retelling/Interactive writing 

As a class, and using the previously created poster identifying the elements of the story, students retell the Dreaming by Larry Brandy and include the who (characters), what (complication and resolution), where (setting) and when (time), with the teacher acting as scribe (technical terms for these elements will be introduced at a later stage).  Divide the text up into parts for the children to illustrate in pairs.

(First Steps Writing Resource Book), 
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Let’s write about it!

As a class, retell the story shared by Larry Brandy.

	Text illustrations 

Children work co-operatively in pairs to design and create illustrations that best match their given text and include this text with their illustrations.

 
	Let’s draw about it!] 

In pairs, design and create the pictures and text for part of the story.
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Share and justify

Use a circle structure for students to present their illustrations to the class, justifying their choices and sharing what their role involved.
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Let’s justify it!] 

Together with your partner, share your picture with the class explaining your choices and what you did to help.

 

	Evaluation 

Collate the students’ illustrations and text and bind together.  

Read the final version of the text to the children and assess how the class feels about the end product, taking into consideration all the elements of a narrative.

Review the class concept map and include any additional information that may be necessary.

 
	How did we do? 

Listen to the class version of the Dreaming story and discuss your thoughts and opinions about the final product.
Review the class concept map and consider if any new information needs to be added to it.
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Explore prior knowledge of Dreaming 

Introduce the term “Dreaming” and using Think Pair Share (Kagan, 1994), discuss what it means to each child.
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What does Dreaming mean to you? 

Using Think Pair Share, discuss what the term “Dreaming” means to you.
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A new Dreaming 

Explain how the term “Dreaming” has a different interpretation by the Indigenous community and how the Aboriginals use dreamings to teach others about different aspects of life.

Introduce the text Lore of the Land and ask students to share their predictions with a partner.  Read the text and then compare the predictions.
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Lore of the Land

Make a prediction on what you think the story Lore of the Land will be about and share with a partner.  Listen to the reading and then compare how your prediction matched the text.
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Structure of narrative texts 

Review what is known about how narratives are written by referring to the class concept map.  In groups of four, children participate in a Placemat activity (Myread) and write/draw about what they know in regards to the text Lore of the Land.  The group decides on their four best responses and then, using 1-2-3 , selects a speaker for the group to share their opinions.

As a class, identify the who, what, where, and when from the text Lore of the Land and introduce the formal terms of character/s, complication, resolution, setting and time.  Explain how the narrative can be broken up into three sections of information – the orientation which includes the characters, setting and time; the complication; and the resolution.

Give different scenarios (see Dream On Resource Book) to small groups and have the students identify the orientation (including the characters, setting and time), complication/s and resolution/s.  The children then cut these out and glue into their books using the titles of “Orientation”, “Complication” and “Resolution”.

Review the class concept map on narratives and add to it if necessary.
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What do you know? 

Review the class concept map on stories.  In groups of four, write/draw what is known about the book Lore of the Land.  The group will decide on the four best responses and share these with the class.

Identify the who, what, where and when of the text Lore of the Land.  Understand what the terms character/s, setting, time, complication, resolution and orientation mean.

In small groups, identify the orientation, complication and resolution for a given scenario. 

Review class concept map on narratives and add to if necessary. 

	[image: image33.png]Concepttang




Circle Time – Identify and define needs and wants 

Check-in:  Children complete the sentence:  “My favourite thing is …”

Mixer:  Swap places with someone if you like … (choose a few different opportunities to mix the traditional friendship groups up).

Activity:  Children complete the sentence:  “If I could have anything in the world, I would want …”

Ask the children if they think they need this “thing” to survive - they can “pop” for their answer if yes.

Discuss with the children what they need to survive and what they would like to have (want).  Create a class T-chart (Innovative Teachers Companion 2007) on needs and wants which includes a class definition for each term. 

Discuss with the class different ways we can make sure we get the things we need to survive - lead the discussion towards the necessity for us all to care for our environment and others who are less capable.

Check-out:  Thunder  Each child must follow the person on their left.  The facilitator starts by rubbing their hands together saying “this is the sound of leaves rustling in the wind”.  The person on his/her right then copies and it is repeated around the circle.  The facilitator then changes to tapping two fingers saying “gentle rain begins to fall”.  Children take turns copying.  Next the facilitator changes to clapping saying “the rain is getting harder and louder” as clapping goes round the circle.  The hand clapping changes to thigh slapping, then stamping feet until all are doing the same acting saying “rain is pouring, thunder is rolling”.  The circle then reverses the actions, eg:  feet stop, thigh slapping goes to hand clapping, to two finger tapping, to rustling leaves noise, then silence.  Hands in lap.  The storm has ceased.(Bliss and Tetley, 2003:36)
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Circle Time – Needs and wants 

Check-in:  In turns around the circle, complete the sentence “My favourite thing is …”

Mixer:  Swap places in the circle with other children who like the same things as you when directed.

Activity:  In turns around the circle, complete the sentence “If I could have anything in the world, I would want …”

If you believe you need this thing to survive, then “pop” when asked by your teacher.

As a class, create a T-chart listing things that you need and things that you want.  Come up with a class definition for “need” and “want”.

Discuss different ways we can get the things we need to survive.

Check-out:  Thunder - going around the circle in turns, copy the thunder/rain noises using the “Mexican Wave” style.
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Identify needs and wants from Lore of the Land 

Reread the text, Lore of the Land.

In Jigsaw groups (Kagan, 1994), children identify the needs and wants of different characters in the text Lore of the Land (Turtle, Pelican, People and Mother Earth).  As a class, review the needs and wants of each character and discuss what is important to each character and why.

Returning to the Expert group of the Jigsaw, children consider what would happen if the land wasn’t looked after.  How would this affect their character and what would their home look like.  In their Jigsaw group, children share their answers with the others.  Each student then draws their response on a Placemat so that each character is depicted.

Children are given a synopsis of the beginning and complication of the text Lore of the Land (see Dream On Resource Book) and, as individuals, write a response to the “what if” situation using the story format.  This response is then illustrated.
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Needs and wants in Lore of the Land

Listen to the reading of Lore of the Land.

In Jigsaw groups, identify the needs and wants of a given character from the text Lore of the Land, and share with your group.

Class discussion on the needs and wants of each character and what is important to each character and why.

Returning to the Expert group of the Jigsaw, consider what would happen to your character if the land wasn’t looked after.  How would your character be affected, and what would their home look like.  Share your responses with your original Jigsaw group.  Draw your response on the Placemat provided.

Recreate an ending to the text Lore of the Land assuming that it was no longer cared for by the people and animals living there.  Illustrate your response.
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Define “caring for others”

Using the Think-Pair-Share strategy (Kagan, 1994), students think about a time when they showed they cared for something/someone.  Follow up with a time that someone showed they cared for them.  Share responses with the class.  

In small groups, have the children perform one of these responses.

Make a class Y-chart (Innovative Teachers’ Companions 2007) on what caring looks like, sounds like, and feels like (why do we care for others).
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What does caring for others look like?

Think about a time when you showed somebody you cared for them, share with your neighbour.  Think about a time when someone else showed you they care for you.  Share with your neighbour.  Share your responses with the class.   

In small groups, choose one response from the activity above and perform a short play showing a way to care for someone to your class.

Make a class Y-chart on what caring looks like, sounds like, and feels like.
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Caring-Grams 

Catch someone “caring” for another person and send a “Caring-Gram” (see Dream On Resource Book).  This is to be encouraged to be continued throughout the unit with the intention that children will become more discerning in the giving of their awards.  For those children targeted, keep a record of who they have given a Caring-Gram to and why.
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Caring-Grams 

Catch someone caring for another person and send a “Caring-Gram” explaining what you saw.

 

	[image: image41.png]



Initial reading of How the Kangaroos Got Their Tails 

Introduce the book, identifying the author/illustrators and the region where they live.  Make predictions on what the book may be about.  Read the book.

Conduct a See-Saw activity where children sit and take turns telling each other what they know about the story.  Discuss as a class some of the responses.
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How the Kangaroos Got Their Tails 

Listen to the reading of How the Kangaroos Got Their Tails.

In pairs, and taking turns through the See-Saw strategy, share with your partner everything you know about the story How the Kangaroos Got Their Tails.  Share with the class some of your responses.
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Story reflections 

On pictures of snowflakes children write one thing they know about the story How the Kangaroos got Their Tails.  Sitting in a circle, children scrunch up their snowflake and throw them into the middle - making it “snow”.  Each person picks out a snowball and reads it to the class.  Pin the responses onto a giant snowflake or snowball (see Dream On Resource Book).
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It’s snowing! 

On a snowflake, write/draw one thing you know about the story How the Kangaroos got Their Tails.  In a circle, make it snow!  Collect one of the snowballs and share with the class what is shown on it.
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Identify narrative structure 

Reread the text How the Kangaroos Got Their Tails.  Discuss with the class what the orientation, complication and resolution is for this story using a retrieval chart.

Students make a snowflake mobile identifying the orientation, complication and resolution of the story (see Dream On Resource Book)

Introducing the coda

If necessary, reread the narrative How the Kangaroos got Their Tails, asking the children to focus on what the author might be trying to teach the audience.  Using Think-Pair-Share (Kagan, 1994), have the children identify what message the author is trying to convey.  Discuss as a class and introduce the term “coda” - what it is and its purpose.  Come up with a class definition for the term “Coda”.
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Snowflake mobile 

Listen to the reading of How the Kangaroos Got Their Tails.  As a class, identify what the orientation, complication and resolution is of the story.

Make a snowflake mobile depicting the orientation, complication and 
resolution.

The coda

Listen to the story How the Kangaroos got Their Tails, focusing on a lesson the author is trying to teach you.  Using Think-Pair-Share, discuss with your neighbour your thoughts.  Discuss as a class.  Come up with a class definition for the term “Coda”.
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Alternative ending 

Review the story of How the Kangaroos got Their Tails.  As a class, brainstorm some different endings.  In small groups, act a different ending out and discuss what message the audience receives with the different ending.  Is this a meaning you think the Aboriginal culture would want to pass onto their children?  Why/why not?

Enlarge a number of different comic strips so the children can share them in pairs.  Use Think Pair Share (Kagan, 1994) to discover what children know about comic strips and how they are presented.

Rewrite the story as a comic strip with a different ending that supports the Aboriginal culture and share with the class (see Dream On Resource Book).  Make a class book from the comic strips.  
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Change the ending 

Think of some different endings to the story How the Kangaroos got Their Tails and share with the class.  In small groups, decide on one ending and perform a short play for your class.  Discuss what new message the audience gets with the different ending.

Use Think Pair Share to understand how comic strips are presented.

Rewrite the story as a comic strip with a different ending and share with the class, making a class book.
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Reinforce how endings change meaning 

Review the class book with different endings to How the Kangaroos Got Their Tails.  Children think which ending they like the most and then find a partner by moving to music like a kangaroo, when the music stops, they pair up with the closest neighbour and discuss which ending to the story they like the most.  Ask the children to think about which ending the kangaroos would like the most.  Repeat the “find a partner” process, this time children discuss their new thoughts.  Does their favourite ending reflect the Indigenous understanding of the world?  Focus of this activity is to reinforce that changing the ending of a story can change the meaning or coda.
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Pick your ending! 

Think about which ending you like most to How the Kangaroos Got Their Tails and why.  Move like a kangaroo to music, when it stops find your closest neighbour and share your favourite ending.  Think about which ending the kangaroos would prefer and why.  Move like a sugar ant to music and when it stops find your closest neighbour.  Share your thoughts.
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Create an ending 

Using Kagan Corners, post four different scenarios around the room that do not have an ending (see Dream On Resource Book).  Some examples might include:  

· children arguing over whose turn it is on the slide

· mum’s favourite vase was broken while you were wrestling with a friend

· you break the neighbour’s window playing cricket, the neighbour comes out and starts yelling at one your friends

· you’re playing “tips” with a friend and they accidentally tip you too hard, you get angry and push them over.  The teacher sees this and comes over to you

Children choose a scenario and then stand in that corner.  They share why they chose this scenario with a group member and then share their partner’s thoughts with the class.

In small groups, children act out an ending to their chosen scenario, focusing on creating a message for the audience.  After each performance, discuss how the characters have or have not taken responsibility for their actions, and what message is conveyed to the audience.  

Review what is known about stories and the class concept map and add to if necessary.
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Create an ending 

Select a given scenario and stand in the appropriate corner, sharing your reasons for why you chose this scenario with another group member.  Share your partner’s thoughts with the class.

In these groups find a solution to the problem and create a short play.  Focus on giving a message to your audience.  After the play, discuss what the message you were hoping to pass on was.

Review what is known about stories and the class concept map and add to if necessary. 
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Define responsible 

Review some of the plays and the story How the Kangaroos Got Their Tails.  Come up with a class definition for “responsibility”.

Children create postcards that show people acting responsibly (portfolio item) (see Dream On Resource Book for activity description for portfolio).
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What is being responsible? 

Come up with a class definition for the word “responsibility”.

Create a postcard that shows people acting responsibly.  This will be a portfolio item that shows your understanding of responsibility.
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Initial viewing of Min-Na-Wee
Introduce and view the photo story of Min-Na-Wee, a narrative about why the crocodile rolls (www.dreamtime.net.au/minnawee).  NB:  The pictures are not large for this photo story, it is suggested each child view the story during computing time so only a couple of students need to view from the one computer.

Think Pair Share (Kagan 1994) the children’s responses to the viewing.

Offer statements to the class related to different values, eg:  Min-Na-Wee accepted responsibility for her actions; Min-Na-Wee cared about the other members in her group.  Children stand on a continuum with strongly agree or strongly disagree at opposite ends and share their opinions with a neighbour and then the class as a whole, explaining why they have chosen a particular place on the line.
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Min-Na-Wee - a Dreaming story

View the story Min-Na-Wee (www.dreamtime.net.au/minnawee).

Think Pair Share your response to the viewing.

Listen to the statements provided by your teacher, decide whether you agree or disagree with them and choose your place on the continuum.  Share your opinions as to why you chose this position with a neighbour and then the class.
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Defining respect

View the explanation of Min-Na-Wee (www.dreamtime.net.au/minnawee) which discusses the concept of respect.  As a class, discuss this explanation and come up with a class definition for the term “respect”.
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What does “respect” mean to you? 

View the explanation of Min-Na-Wee (www.dreamtime.net.au/minnawee) and discuss what respect means to you.  Come up with a class definition of the term “respect”.
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Creating a complication

View the photo story of Min-Na-Wee (www.dreamtime.net.au/minnawee) again or read the text version (see Dream On Resource Book or download from www.dreamtime.net.au/minnawee) 

Students predict what some of the things Min-Na-Wee may have done to the people in her camp.  Have the children walk around the room to music, when the music stops, they share their ideas with the person closest to them.  Repeat the process with the children staying in pairs.  This time, when the music stops, they should be in a group of four to share their ideas.  This group of four completes a placemat with their ideas of what Min-Na-Wee had done and then shares these with the class.
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Creating a complication

View or listen to the story of Min-Na-Wee again.

Think of something that Min-Na-Wee may have done to the people in her camp.  Walk around the room to music, when the music stops share your ideas with your neighbour.  With your partner, repeat the process of walking to music and sharing your ideas when it stops.  In this group of four, record your thoughts on a placemat and share with the class.
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Comic strip complication

Review some of the things the children thought Min-Na-Wee did.  Students create a comic strip showing something Min-Na-Wee did to the people in her camp, including the beginning, the problem, and the effects the problem had on others.  The comic strip is then cut into pieces and given to another student to sequence (see Dream On Resource Book).  

From the comic strips, and in groups of four, the children select one complication and create freeze-frame images.  These images are photographed and followed by a discussion on the complication and how/if it was solved.

Using the freeze-frame photos, each student creates a photo-story adding sentences to describe what is happening in each picture.  Share these photo-stories with the class (portfolio item)(see Dream On Resource Book for description of activity).
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Comic strip complication 

Review some of the problems Min-Na-Wee created and create a comic strip showing one issue, including the beginning, the problem, and the effects the problem had on the people in the camp.  Cut the comic strip into pieces and give to another student to sequence.  
In groups of four, and using the problems discussed earlier, select one complication and create freeze-frame images for each component of the story.  Have your images photographed and explain the complication.

Using the freeze-frame photos, create a photo-story adding sentences to describe what is happening in each picture.  Share with the class.
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Problem solving

Using Think-Pair-Share-Square (Kagan 1994), the children create questions that they would like to ask Min-Na-Wee.  Choosing one question, the children then pose this to Min-Na-Wee in a talk-show with the Teacher acting as Min-Na-Wee and another student acting as the host.  

In their groups of four, the children think of ways for Min-Na-Wee to make things better for her camp and how she could stop these things from happening to begin with.  Share ideas with the group.  Focus discussion around the fact that Min-Na-Wee seems to have little respect for her group.
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Interview with Min-Na-Wee 

Think of a question that you would like to ask Min-Na-Wee.  Share with a partner and then with another pair.  As a group, choose one question to ask and a spokesperson for your group.  When it’s your group’s turn, pose your question to Min-Na-Wee during the talk show.

In your group of four, come up with a way for Min-Na-Wee to make things better for her camp and an action plan to avoid this type of destructive behaviour.
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Linguistic features of text

As a class, brainstorm how a record of the story Min-Na-Wee could be kept so that it could be used during independent reading time.

Construct a class book (in draft form) retelling the story of Min-Na-Wee, keeping it as simple as possible.  Each day, review the class book and focus on a particular type of word (past tense, verbs, adverbs, nouns, and adjectives) and how these can affect the audience by making the text more interesting.  Use a Retrieval Chart to record findings (see Dream On Resource Book).  Update and improve the draft each day.
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Class retell of Min-Na-Wee 

As a class, brainstorm how a record of the story Min-Na-Wee could be kept so that it could be used during independent reading time.

Construct a class book in draft form, improving the copy each day by adding a variety of verbs, adverbs, nouns, and adjectives; as well as focusing on the correct tense.
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Individual retell of Min-Na-Wee
Children identify the key characters and then decide on different adjectives, nouns, verbs and adverbs that relate to the characters from the story (see Dream On Resource Book), and then re-create the story in their own words using a story outline (see Dream On Resource Book).  Provide children with a rubric (see Dream On Resource Book) for how their finished story will be assessed (portfolio/assessment item).
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Retell Min-Na-Wee 

Identify the key characters from the story and then brainstorm different adjectives, nouns, verbs and adverbs that relate to the different characters in the story.  Rewrite the story of Min-Na-wee using the different types of words appropriately.  The rubric and story outline will help you.
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Complete the class retell of Min-Na-Wee
NB:  This activity can work concurrently with the individual retell (see activity above).  Rewrite the class’ final draft of Min-Na-Wee so that different sections can be illustrated by the students.  

Review the last draft copy with the students, and discuss if any changes need to be made.  As a class, come up with a rubric for how the illustrations should look, including the need to take into account the effect the illustrations should have on the audience; as well as the need to have the illustrations match the text.  Allocate a section of the story to each pair of children and instruct them to come up with a design and draft copy for the illustration.  Children present their copy to the class and assess each others’ ideas according to the rubric.  Each pair completes the final illustration and presents and re-assesses their work to the class.  

Collate the book and present to the class as a finished piece of work.

Review the class concept map about narratives and add to if necessary.
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Complete the class retell of Min-Na-Wee 

Review the draft of the class’ retelling of Min-Na-Wee and decide if any changes need to be made.  As a class, come up with a guideline for how the story should be illustration.  In pairs, come up with a design and draft copy for the illustration of part of the story.  Present your draft to the class and assess as a class according to the guidelines agreed upon.  Each pair completes the final illustration and presents and re-assesses their work to the class.

View the finished product of the class’ retelling of Min-Na-Wee.

Review the class concept map about narratives and add to if necessary.
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Initial reading of Barn-Barn Barlala - The Bush Trickster
Introduce the book.  Ask the children for their predictions based on the front cover.  Will the book be about a true story or make-believe?  Explain to the children that they are going to predict what the story is about based on the illustrations.  Review that a narrative has an orientation, complication and solution and that they should include these in their predictions.  With the text covered, record the children’s predictions.

Read the story and compare how accurate the class’ predictions were.  Identify the orientation, complication, resolution and coda.  
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Barn-Barn Barlala - The Bush Trickster 

As a class, we will make predictions based on the illustrations about what Barn-Barn Barlala will be about.

Listen to the story, Barn-Barn Barlala - The Bush Trickster and compare how accurate our predictions were with the text.  Identify the orientation, complication, resolution and coda.
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Define “doing your best”

Verbally summarise the first section of the book Barn-Barn-Barlala - the Bush Trickster and then reread from page 23 onwards, where the boy begins to use his skills taught by the father.

Using Think Pair Share (Kagan 1994), discuss what enabled the boy to find his way back to camp.  How was he able to achieve this (because he needed to do his best to solve their problem and he had listened during his father’s teachings)?
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A closer look at “doing your best” 

Listen to the retelling of Barn-Barn Barlala - The Bush Trickster.

Discuss what enabled the boy to find his way back to camp.
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Circle Time/Rocket Writing 

Check-in:  Sitting in a circle, children complete the sentence “I do my best when I …”

Mixer:  “Postman” - give everyone a number.  The facilitator calls out “The postman is calling at numbers 2 and 12”, numbers 2 and 12 change places.  If call is “collection time” all change places (Bliss and Tetley, 2004:20)

Focus Topic:  Propose the question “Why is it important to always try your best?”  Brainstorm a few suggestions.  On a rocket ship outline (see Dream On Resource Book), and within a 5 minute time frame, children record their response to the question.  Returning to the circle, count down from 10 and then “blast-off” the rocket ships into the middle of the circle.  Children select a rocket that is close to them and then read it aloud to the class.  Record answers on a large classroom rocket ship.

Check-out:  “Spot” - Sitting in a circle, children are allocated a new name (One Spot, Two Spot, Three Spot etc).  Participants say the following lines when it is their turn “I am Three Spot.  I have no spots.  How many spots does ___ Spot have?”  If a mistake is made when reciting the lines, they are given one sticky dot (or stamp) and they then have one spot, so next time they recite their line they should say “I am Three Spot. I have one spot. How many spots does  ____ Spot have?”  They aim is to have no spots at the end of the game.
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Circle Time/Rocket Writing

Check-in:  Complete the sentence “I do my best when I …”

Mixer:  “Postman” - swap places with the other students when my number is called.  If “collection time” is called, we all swap places.

Focus Topic:  As a class, brainstorm some suggestions why it is important to always try our best.  Record our own thoughts on a rocket ship within five minutes.  Return to the circle, launch our rockets and then everyone chooses one to share with the class from this collection.

Check-out:  “Spot”.  When called upon recite the lines “I am __ Spot.  I have __ spots.  How many spots does __ Spot have?”  The aim is to have no spots at the end of the game.
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Share your best

Using Think, Pair, Share, Square (Kagan 1994) - children think of a time when they were grateful they knew how to do something well, who taught them the skill and how did it help them.  Share with a neighbour, then join another pair and share in a square.  In the square group, the students choose one of these scenarios to act out in front of the class. 

Create a class rubric for assessing participation in the creation and performance of their scenarios, including what it will look like when you do your best.  

The children perform their scenarios in front of the class with a photograph taken of each for the students’ portfolios.  Children self-assess how they performed within their own group.  See Dream On Resource Book for teacher’s assessment rubric.
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Share your best 

Using Think, Pair, Share, Square think of a time when we were grateful we knew how to do something well, who taught us and how it helped.  From our group of four, choose one scenario to act out in front of the class.

Create a class rubric for marking how well we worked together in a group.

Perform our scenarios and assess how well we did.  Watch the other performances with respect.
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Investigations into speech 

Cover the speech marks in Bar-Barn Barlala and read the text in a plain or narrative voice.  Discuss what’s wrong with the way you are reading the text and what other devices the author uses to inform the reader that someone is talking.

Go on a word swat (a fly swatter with a hole cut out of the middle) to find these verbs that help to identify when someone is talking and make a class list of these words.  Introduce the term “simile” to the class - words that are different but mean the same.  Brainstorm more similes for the word “said” and add to the class list.
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What’s all the talk about? 

Children listen to the reading of Barn-Barn Barlala and discuss what is wrong with it and what devices the author uses to help us read a story how it was intended to be read.

Either as a class or small groups, the children will use a fly swatter to identify words that signal when someone is talking from the text Barn Barn Barlala.  Share with the class and then brainstorm more similes for the word “said”.
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Similes for “said” 

Replace all the similes for “said” with the word “said” in the book Barn-Barn Barlala and read to the students.  Discuss why the author doesn’t use the word “said” all the time (repetition can get boring for the reader and doesn’t give as much information; there’s a difference between whispering, shouting, saying something in an angry voice, in a happy voice, and this difference affects the meaning of the story).

Download a version of “These pretzels are making me thirsty” section from Seinfeld off Youtube and view with the class.  Discuss how the way the line is said affects its meaning.  In groups of four, give each group a different line to recite, some suggestions are:

· “Your hair looks interesting today”

· “This meal tastes different, thanks Mum”

· “My teacher is incredible”

· “This activity is really weird”

· “Did you see what happened at lunch?”

Using the emotion face cards (see Dream On Resource Book), have each child pick a card and then recite their line according to the emotion depicted.  Can the other members of the group pick the emotion used?  Share with the class and add any new verbs to the class simile list for “said”.
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Another word for “said” 

Again, listen to the story of Barn-Barn Barlala and discuss what is wrong with the reading.  Brainstorm ways this reading could be improved upon.

View the Youtube download of “These pretzels are making me thirsty” section from a Seinfeld episode.  Discuss how the different versions gave different meanings to the line.  In groups of four, recite your given line according to the emotion card selected.  Were the other children in your group able to guess the correct meaning/emotion?  Share with the class.
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Using conjunctions and time connectives

Briefly rewrite the text Barn-Barn Barlala using the connective “and then …” repeatedly.  Before reading this version to the students, discuss what is known about the text, eg:  orientation, problem, solution and coda.  Read to the class and discuss the effect the repeated use of “and then …” has on the audience.

Discuss, as a class, how the retelling could be made better.  Brainstorm a list of different ways and then rewrite the text as a class.
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… and then … 

Listen to the retelling of Barn-Barn Barlala as written by your teacher.  Discuss how the retelling could be made more interesting and then participate in the class’ rewritten version.
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Individual retell of Barn-Barn Barlala
If necessary, review the class’ retelling of Barn-Barn Barlala, identifying the orientation, complication and resolution and reminding the students of the use of different connectives and conjunctions.  Students then rewrite their own version of Barn-Barn Barlala using a variety of saying/thinking verbs and conjunctions and time connectives, as well as the story outline (see Dream On Resource Book).  Inform the class what doing their best will look like by referring to the rubric (assessment/portfolio item)(see Dream On Resource Book for assessment rubric).
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Your turn to write 

Students review the class’ retelling of Barn-Barn Barlala, and then rewrite the story in their own words focusing on using a variety of time connectives and saying/thinking verbs, as well as incorporating the main elements of the story.  The story outline and rubric will help you.
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Circle Time/Pulling it all together

Check in:  Briefly review the different values that have been covered throughout the unit - respect, responsibility, doing your best, and care and compassion.  Children finish the statement “My favourite value is … because … ”

Mixer: Trains, Boats and Planes  Each child is touched and told whether he/she is a train, boat, or plane.  If the facilitator calls out “boats” the boats change places.  If he/she calls out “transport” they all change places.  You can have one person in the middle calling out if preferred (Bliss and Tetley, 2004:21)

Focus Activity:  Give children the scenario of having been abducted by aliens.  The aliens plan to blow up planet Earth unless they can be convinced of the good in people.  With the help of a story outline (see Dream On Resource Book), students then create a narrative (in any mode they choose, eg: comic strip, traditional writing, photo/freeze frame story) which incorporates this scenario and finds a resolution to the complication.  The students are expected to provide examples and definitions of different values, as well as use a variety of adverbs/adjectives and time connectives.  Review with the students what is required for them to achieve an “A” for this assessment piece (see Dream On Resource Book for rubric) and explain how this work will be collated as a class book and presented to the Library as a gift to share the students learning with the school.
Check out:  Complete the sentence:  “In my story, the aliens … because …”  .  Finish with Pass the Squeeze - Facilitator starts by gently squeezing the hand of the person next to them, then the squeeze is passed around the circle as quickly as possible without a sound.  Can be extended by having one person in the middle guessing where the squeeze is (Bliss and Tetley, 2004:38)
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Help!  The aliens have abducted me! 

Check in:  As a class, review the different values covered throughout the term and in turns, complete the sentence “My favourite value is … because …”

Mixer:  Students take part in Trains, Boats and Planes (Bliss and Tetley, 2004:21) by changing places when their category is called out.

Focus Activity:  The students create a narrative using a mode of their choice and based on how they can prevent aliens from blowing up planet Earth by convincing them of the good in people.  Students will be assessed on their ability to include an orientation, complication and resolution, a variety of adjectives/adverbs and time connectives, as well as their descriptions and definitions of the values covered throughout the unit.

Check out:  Taking turns in a circle, students complete the sentence “In my story, the aliens … because …”.  Finish the Circle Time with a game of Pass the Squeeze (Bliss and Tetley, 2004:38)
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Students are able to retell and rewrite a story using the correct sequence and incorporating the main events.

Students can identify the components of a narrative, including the characters, time, setting, complication, resolution and coda.

Students understand that authors can use values to make texts meaningful.

Students can identify and use appropriately adjectives, adverbs and a variety of conjunctions and time connectives and demonstrate an understanding of how these affect the reader.
Students can demonstrate how changing some elements of a narrative can affect its meaning and outcomes.

Students understand and use elements of art to influence an audience.

Students can define and identify when they and others have demonstrated values centred around caring, doing one’s best, responsibility and respect

Students can create a narrative within a given framework and choose a suitable media in which to share with others.
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You can retell and rewrite a story, including the main events and in the correct sequence.
You can find the elements of a given story, including the characters, time, setting, complication, resolution and the hidden meaning.

You understand how authors use values to make stories meaningful.

You understand how adjectives, adverbs and a variety of time connectives give the reader more information as well as makes the story more enjoyable to read.

You know that changing some parts of a story can affect the meaning or the outcome.
You understand and use the elements of art to provide further information to the reader, matching your illustrations to the words on the page.

You know what caring, doing one’s best, responsibility and respect look like, feel like and sound like, and can identify these in yourself and others at school.

You choose a suitable media to create a story which depicts people acting with values.
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	Follow-on activities and learning experiences might include:

Picture books and stories which have a values focus.

Focusing on other values of the Nine Values of Australian Schooling.

Further participation in the Friendly Schools and Families program implemented at Charles Conder Primary School.
	What might we learn about next?
Reading other stories.

Looking at other values.

Taking part in the Friendly Schools and Families activities at school.
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About this Learning Element: Dream On
Description

Students will explore a series of Australian Aboriginal Dreaming Stories with a specific focus on Values Education and the structure of the narrative.



Knowledge Domain

Literacy, Values Education, Arts 
Learning Level

Years 1-2 (ages 6-8)
About the Author

Author: Tina MacDonnell
Position: Teacher 
Affiliated Organisation: Charles Conder Primary School
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About this Learning Element: Dream On
Description

We will explore a series of Australian Aboriginal Dreaming Stories with a specific focus on Values Education and the structure of the narrative.
Subject

Literacy, Values Education, Arts
Level

Years 1-2 (ages 6-8)
About the Author

Author: Tina MacDonnell
Position: Teacher 
Affiliated Organisation: Charles Conder Primary School
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